B B 4 English Linguistics

HYBEE Phillip R. Morrow

@ Course description:

This course is an introduction to the use of corpora for the study of English. In
linguistics, “corpus” refers to large collections of authentic and naturally occurring texts stored
in electronic form. In this course, students will be introduced to the field of corpus linguistics,
learn how to use available corpora such as the British National Corpus and the Corpus of
Contemporary American English, learn about how corpora are used in English language

teaching and research and practice using corpora for their own study and work.

@ Course objectives:

Through reading and problem-based tasks students will learn:
1. how to use corpora,
2. how corpora are compiled,
3. how to interpret corpus data,
4. how to present findings from corpus research,

5. how corpora have been used in various areas of linguistic research.

@® Course schedule

The first lecture will provide a brief overview of the field of corpus linguistics: what
it is and how corpora have been used for English language research and teaching. In the first
half of the course, from April to August, students will read Chapters 1 to 5 in the textbook and
complete short assignments based on the content of the chapters.

In the schooling sessions in August, we will review the material covered in Chapters
1 to 5, and then have a preview of the topics covered in Chapters 6 to 10. These chapters
deal with the ways that corpora have been used to study various linguistics topics including:
Metaphor and Metonymy, Grammar, Gender, Language Change, and Language on the
Internet.

From the material in the latter chapters, students will identify an area of interest and

plan a small-scale research project for the second half of the course. By September 15%,
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students will submit a one-page proposal for their project. The proposal should include the
purpose of the project, the corpora and methodology to be used, the expected results, and a
schedule for carrying out the project. Students will submit a progress report by November

15%, and will submit the completed report by January 15%.

@ Examination:

There is no examination.

@ Preparation and review:

No prior knowledge of corpus linguistics or general linguistics is assumed. The
assignments are intended to provide an opportunity for students to review the concepts that

they have read about and practice applying them.

@® Required textbook:

Lindqvist, H. and M. Levin (2018) Corpus linguistics and the description of English
(2m ed.). Edinburgh: Edinburgh University Press.

@ CEvaluation

Based on assignments (40%) and research project (60%).
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Academic English I

HYZE Keiko Nakamura

@® Course description:

This course is designed to develop proficiency in academic writing. It will provide
intermediate-level students with experience writing different types of essays, such as process
essays, cause/effect essays, comparison/contrast essays, and argumentative essays. We will

also cover basic sentence/paragraph structure.

@® Main Goals of Course:
The objectives of the course are as follows:
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1. To develop proficiency in academic writing in English.
2. To learn how to write different types of essays (e.g., cause/effect, argumentative).

3. To review basic sentence and paragraph structure.

@® Course schedule:

Section I: Writing a Paragraph

1. Paragraph structure (Ch.1): paragraph parts, topic/supporting/concluding sentences
2. Unity & coherence (Ch. 2): unity & coherence (e.g., repetition of key nouns, pronouns)
3. Using outside sources (Ch. 3): plagiarism, references, quotations, paraphrasing

Writing Assignment #1 (Due: 6/8/22): Write an introductory autobiography.

Section II: Writing an essay [

1. From paragraph to essay (Ch. 4): parts of an essay (introduction, body, conclusion)

2. Process essays (Ch. 5): thesis statements, body paragraphs, transition signals

3. Types of sentences (Ch. 9): clauses, sentence types (e.g., simple, compound, complex)

4. Research and documentation of sources (Appendix E)

Writing Assignment #2 (Due: 8/3/22): Write a process essay on a topic with which you are
familiar with, using chronological order to explain the process or procedure (e.g., how to bake

a cake, how to take good pictures, how to succeed in school).

Section III: Writing an essay 11

1. Cause/effect essays (Ch. 6): block & chain organization, cause/effect transition words

2. Parallelism and sentence problems (Ch. 10): parallelism (e.g., w/ coordinators, with
correlative conjunctions), sentence problems (e.g., sentence fragments)

3. Punctuation rules (Appendix C) & Connecting words/transition signals (Appendix B)

Writing assignment #3 (Due: 10/5/22): Write a cause/effect essay on a recent issue which

has been discussed in the media (e.g., global warming, decline in birthrate, environmental

issues) in which you discuss the relevant causes and/or the effects.

Section IV: Writing an essay 11

1. Comparison/contrast essays(Ch. 7): point-by-point & block organization, signal words

2. Noun clauses (Ch. 11): That clauses, if/whether clauses, question clauses

3. Adverb clauses (Ch. 12): Kinds of adverb clauses (e.g., time & place clauses)

Writing assignment #4 (Due: 12/7/22): Write a comparison/contrast essay which explains

the similarities and differences between two issues/locations (e.g., Japan & Korea; Japanese
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and English; translation and interpretation).

Section V: Writing an essay [V

1. Argumentative essays (Ch. 8): block & point-by-point organization; statistics

2. Adjective clauses (Ch. 13) & Participles and participial phrases (Ch. 14)

3. Writing assignment #5 (Due: 1/25/23): Write an argumentative essay in which you agree
or disagree with an issue, using reasons to support your opinion (e.g., making English

mandatory for elementary school children, support for homeless people).

@® Examination

There will be no final examination.

@® Preparation & Review

Chapter readings should be done before completing each writing assignment. Students
are encouraged to write a draft for editing and feedback before submission of the final draft.
Each essay will be returned with comments and feedback so that students can improve their

writing.

® Required Textbook:

A. Oshima & A. Hogue (2016) Longman Academic Writing Series 4 (5E) Student Book with

Essential Online Resource, New York: Pearson Education.

@® References:

Jane E. Aaron (2015) The Little, Brown Handbook (13t edition), Global Edition.

@® Evaluation

There will be five writing assignments throughout the year: (1) Introductory autobiography
(10%); (2) Process essay (20%); (3) Cause/effect essay (20%); (4) Compare/contrast essay
(20%); and (5) Argumentative essay (30%).

@® Other Matters
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Further information (e.g., assignments) will be provided through CSS & email.

Academic English II

HRA s A P aT

HYEHE Tatiana Putintseva

@ #EEME (Course Description)

Academic English II is a writing course designed for high-intermediate or advanced
students. It focuses on developing and expanding the skills required for writing articles
and theses in English. The course teaches students how to use effective and appropriate
linguistic means in order to develop their ability to write research papers. Learners will
have an opportunity not only to practice grammatical, syntactic, and vocabulary usage,
but also to understand relevant writing strategies. In addition, by the end of the course,
each student will be expected to be able to communicate in writing in an academic
context.

Due to the fact that the course teaches how to write research papers (theses), it is
recommended to those students who have already discussed their research topics with
their supervisors. Changing research topics later on will not present any problem for
successful completion of AE II.

Assignments will be sent to students as the course commences.

@ FF3FE B4 (Main Goals of Course)

The course will teach
- to structure information in a text;
- to link ideas in order to create a flowing text;
- to take a critical view;
- to write clear and concise texts;

- to communicate in writing in an academic setting.

@ HEIVR—MEHBIR (Course Requirements : Assignments & due dates)
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Lesson 1: An Approach to Academic Writing
Learn about formal grammar and style flow.

Assignment #1 — Due May 21st

Lesson 2: Text Structure and Organization
Learn about text elements.

Assignment #2 — Due July 1st

Lesson 3: Writing Summaries
Learn how to summarize sources without plagiarizing.

Assignment #3 — Due August 21st

Lesson 4: Writing Critiques
Learn about critical reading and writing.

Assignment #4 — Due October 1st

Lesson 5: Constructing a research paper
Learn how to write sections of a research paper.

Assignment #5 — Due November 1st

@® B (Examination)

Final examination will aim at reviewing the course content. Submissions are due by

January 20th.

@ =E[HEH%%¥E Preparation and Review:

In order to prepare for course submissions, students will need to think about their
research: what they would like to write about in their theses. It is very important to have
some research interest before starting on the course assignments. Thesis seminar
instructors can help at this stage.

Most writing tasks will be of general nature. However, some tasks will be based on the
research interests of individual students.

For successful completion of the course, students will be requested to refer to the
relevant chapters in the textbook and other resources recommended by the instructor.

Throughout the course, unlimited individualized support will be available via Skype and
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every difficulty will be addressed.

@ EE#H# (Required Textbooks)

Please make sure to order the SECOND EDITION of the textbook, which is more
suitable for Master Thesis programs than the third edition.

Swales, J. M. & Feak, C. (2004). Academic Writing for Graduate Students, SECOND
EDITION: Essential Tasks and Skills . Michigan Series in English for Academic and

Professional Purposes.

® ZE3C#R (References)

The Publication Manual of the American Psychological Association is highly
recommended. The 5th edition is available in Japanese (ISBN-13: 978-4260333542 - APA
g X 1Ep ~ == 7 /1) and the 6t edition in English (ISBN-13: 978-1433805615 -

Publication Manual of the American Psychological Association).

@ RIS (Evaluation)

Assignments: 80% (20% each)
Final Paper: 20%

The assignments and the final paper will be graded on the basis of the following criteria:
a) clarity of content;

b) use of good grammar;

¢) accurate spelling;

d) logical organization.

B B 4 Discourse analysis

HYBEE Phillip R. Morrow

@® Course description:
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This course is intended to familiarize students with methods of analyzing texts in terms of
their linguistic features. The first part of the course will introduce students to the basic
concepts and methods of discourse analysis. It will also deal with pedagogical issues, such as
how discourse analysis is relevant or useful for EFL teaching. In the second part of the course
the emphasis will be on gaining skill in discourse analysis by doing analysis exercises with

different types of texts.

@® Course Objectives:

Through reading and analysis exercises students are expected to learn:
1. Basic concepts and principles of text analysis
Methods of analyzing texts
3. Specific information about the discourse structure of different types of English texts

such as: news reports, conversational texts, and service encounters.

@® Course schedule:

As the description above indicates, this course has two parts. In the first part we are
concerned with learning about important theories and ideas for analyzing texts in terms of
their linguistic features. The textbook by McCarthy provides a very good introduction for
this. For the first part of the course, you should read Chapters 1, 2, 3 and 5 from Discourse
Analysis for Language Teachers. For each chapter, there is an assignment consisting of
questions for you to answer. Some of the questions are comprehension questions, to check
your understanding of the material, and others are exercises intended to improve your
understanding of the concepts by applying them to the analysis of specific problems. The
assignments for the first part of the course are those numbered (1) to (4) below.

In the second part of the course, there will be less reading and more emphasis on learning
about discourse analysis by looking at short texts and analyses of them, and by carrying out
analyses of similar texts. For this part of the course, we will use a textbook/workbook that
deals with one particular and very common type of texts, that of conversation. Francesca
Pridham’s book, The Language of Conversation, provides analyses of several different kinds
of conversations including television chat shows, sales talks, classroom interaction, teenagers’
chat, and mother and child communication. The descriptions of texts will be supplemented
by exercises designed to help students identify the important features of these various types
of conversation.

There are no exams or reports for this course. Grades for the course will be based on the
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assignments. The first part of the course (assignments 1 to 4) should be completed by
September 5th, and the remaining assignments are due by January 20th. You may work at
your own pace, however, I strongly recommend that you complete and submit at least one
assignment by the end of each month. The assignments may be submitted either by e-mail
attachment or by regular post. They will be marked and returned to you. In case of
incorrect or incomplete answers, you may be asked to make corrections or revisions. If you
have questions about the assignments or about the readings, please send your questions, and
[ will try to respond to them as quickly as possible.

Below are the assignments. Generally, for each assignment you will need to write about
500 words, though for some assignments you may be able to answer in fewer words, and for
other assignments, you may need to write more. After writing your answers, please
proofread carefully to avoid spelling and grammatical errors, however [ will mark them on the
basis of the content, so you need not worry about making minor grammatical errors in what
you write.

One important point: Please answer the questions in your own words. Avoid copying

sentences or parts of sentences from the textbooks. If you do quote, you should use

quotation marks.

Assignment #1 (Due: September 5)

Read McCarthy, Chapter 1, and answer the following questions:

1. (p.7, ex. 1.1) Why is the dialogue in 1.1 humorous? Explain.

2. The pattern of initiation, response and follow-upis very common in classroom interaction.
Provide an example (in English or Japanese) of this pattern. If you are a teacher or
student in a regular class, try to provide an actual example. If you do not have access to
a class, you may invent your own example. Explain your example.

(p. 18) What is the difference between rea/and unreal questions?

4. (1.7) Besides listening ability and knowledge of vocabulary and grammar rules, what does
a speaker need to know in order to participate in a casual, informal conversation?

5. (p. 27) McCarthy wrote, “Making sense of a text is an act of interpretation that depends

as much on what we as readers bring to a text as what the author puts into it.” What does

the underlined expression in the preceding sentence refer to? Explain.

Assignment #2 (Due: September 5)
Read McCarthy, Chapter 2, and answer the following questions:
1. Japanese is often described as a “highly elliptical” language. That is, ellipsis is possible

and very frequent in Japanese. Do you think that Japanese is more elliptical than
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English? Why or why not?

(p. 49, 2.2.3) McCarthy suggests that conjunctions such as and, but, so and then might be
better thought of as discourse markers. Can you think of other English words that are
not conjunctions that might also be considered discourse markers? Give some examples.
(p. 51) What does McCarthy mean when he says that, “:--grammar teaching may have to
reorient some of its structural descriptions”?

(p. 62, 2.4) McCarthy wrote, “The tenses and aspects do not seem so much strictly
bound to time as to issues such as sender’s purpose, the focus on different elements of the
message, and the projection of a shared framework within which the receiver will
understand the message.” Give an example of your own (not from the textbook) from
English which illustrates one or more of the points in the sentence quoted above. Explain

your example.

Assignment #3 (Due: September 5)

Read McCarthy, Chapter 3, and answer the following questions:

1.

(p. 77) McCarthy says that, “:--discourse organizing words operate predictively in text as

well as retrospectively.” Explain what he means.

2. (pp. 84-85) What does the term modality refer to here? Explain.

Assignment #4 (Due: September 5)

Read McCarthy, Chapter 5, and answer the following questions:

1.

(p. 121, 5.2) Find an English textbook that contains a lesson on how to make invitations
or how to disagree. What expressions or patterns does it give? Are those expressions
or patterns the best ones to teach? What else do students need to learn about inviting or
disagreeing in English besides what is presented in the textbook lesson?

(5.5.2) Why is the question, “What is a topic?” hard to answer? Explain.

3. (p. 136, 5.5.2) What does McCarthy mean by, “:--the reciprocity that is typical of

conversation”?  Explain.
(5.7) When one speaker is telling a story, in what ways does the listener usually collaborate

or help the speaker?

Assignment #5 (Due: January 20)

1.

After reading Pridham, Unit 1, do the Activity on page 7.

2. After reading Pridham, Unit 2, do Extension #2 on page 20.

Assignment #6 (Due: January 20)
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Do this assignment after reading Pridham, Units 3 and 4. For this assignment you will be

given a text called At the Hairdresser’s. (If you have difficulty understanding parts of this

conversation—or other conversations—please send questions about the lines that you don’t

understand.)

1. Examine this text and identify at least 5 different discourse markers. Describe the
function of each discourse marker (how it is used) in the text.

2. How do the speakers in this conversation express politeness? What politeness techniques

are used? Identify them and describe how they are used.

Assignment #7 (Due: January 20)

1. Eleven features of conversation are listed on page 64. Give examples of each feature from
the conversation 7wo Sisters on page 65. (Note: You may not be able to find examples of
all the features.)

2. After reading the section about service encounters, analyze the text At the Post Office and
answer the following questions about it:

a. What discourse markers are used? What is the function of each marker?
b. What examples of ellipsis can you find?

c. What signals the completion of the transaction?

Assignment #8 (Due: January 20)

From the Extension section on page 77, choose (1) or (2) or (3). Record spoken language
from Japanese radio or television programs to use for this assignment. Transcribe your data
and provide a transcription. This assignment involves discourse analysis of Japanese, and if
you select (2), you will be comparing Japanese chat show language with English chat show

language.

@® Examination: no exam

@ Preparation and Review:

This course assumes some basic familiarity with linguistic terms and grammatical concepts.
Students who lack this preparation are advised to read an introductory level linguistics
textbook. The assignments are intended to provide an opportunity for students to think
carefully about the material and use the concepts for analyzing texts. Thus, the assignments

are intended to provide a review of the topics presented in the reading assignments.
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@® Required textbooks:

McCarthy, M. (1991) Discourse analysis for language teachers. Cambridge; Cambridge
University Press.

Pridham, F. (2001) The language of conversation. London: Routledge.

@® Evaluation:

The grade for the course is based on the 8 written assignments.
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Publication
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University Press
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J.C. Wells (2008) Longman Pronunciation Dictionary with CD-ROM (3 Edition),
Pearson ESL

@ a5 i
3 E@ﬂ%%%z&k :/%\ E/jézgilzﬁﬂjl./i‘éqo

B 4 =

HYEE 231— E %

@ EEBIE

ZOMFRTIE. BRSELIY L ABRBEREIE TEIEFELV IO RBEI Vo7 m Tl
BRIBNDINZOWTHEEL, ANHOFMEED L HET D, BANICIE, BARSHEES
FAINHFFE T2 S FEFEVI DI ON T, TOREBE 5,

AP O R E (5 i, Wk B, s i, 88 S 507, ISH SR8 O AAK



FEARHHRGRDIENTEDL N2 DT HZENRERATELRD,

@ HEEEH
OFEEHD DI Z TEHBEIRRALH

SEEFOFTH YR B IZEGRA MmN, BIERE ST — X2 Wl oxhbh e RO R R
ZHED TV ZEDRKETHD,
QFRED A S5

FEEMECMOKE FH Ll X, (DB | UL ZAZERFRFA N THDHE
N, FTINIHIEFS T, ZOEFTE LoV EEfEE LT ECie b T TUELLY,
@A =V T RO RNE

BB THHO TAZ =V 71T ERi L7200,

FHAIFEEL T, EOIIRE AT DEFEFZDOAFZETHHEDRND T, WANALTHEA TEHBWNT
IFLW, FRFEHEL UL, FRICHEIR AL ST SRR O 0 B O EBFECHH SUZHERL CLhvoTuz
FE,

@ FUELUR—MMEHHBIR
FREHM ZRE 7 @%E%ODik&)%ib\f:L“C‘(*o@%ﬁ IO, ALEE~1THRE), @FFC
Lﬂi%%wbomﬁ% oH&DL& ZONFITH>T, B TRLESET — 4 (FISCRHEERY)
SHTLTTEE W, 2B, BE7 —ZI%, B TRLELDIZRV ET, HHEREOHTHO LI
ﬂ%fﬂjc%: 4%?“60)1 TN EIZERLTLESN,
AL (A) B THRARONTNDIEEY R — T 57 — & o2 OB EER <5, (B) #
Tl ARENTWDZEDK B 725 T —H o BT FDOBH 2 5, OEBHLLENEEIRL T2
SV (TEDRVB)IZAT > THTITESNY),

PREL: 15~ 4% TRHOHIBRIZ7TH28H,
ME2 10 ~163E fRHEHARIZ10H2 7H,
FRRHS 1T FE~23 5 FEMWIRRIZ1IA9H,

@ i
SEIDLAR— b > TRBRICRZE T

@ EEHEM
e TRYE — - BT F i - AR EL IR (2004) [SEEFEAM (Chdbabdd ADT-0 O A E IBFFEAL

- 67 -



® ZEIH
BHFEZIT (2004) MICLOHTOEFET] HEHRABUCHE
JRFEAR A (2004) [EFEFH2M]  HORFEHRE

@ NS

SEIDOLAR—IEHESIZFEHILET, KO ELD (D), BLOY, BEEEZ S 72O (@) 21T
NZBTe>TUL, B LDDZRMOBFREAITHEIREL TNH e Fio, BIRBIITIIHIRT T30 0
FLIp o TNDILED T ICHERE L TSN,

AXYR LM 1
Studies in English Literature I

HYHE Karen L. Campbell

B 4

@ #FHEMEE Course description

We will study young adult fiction from the United Kingdom, beginning with Sue
Townsend’s The Secret Diary of Adrian Mole Aged 13 % Harper-Tempest, 2003 (also
available as Kindle version). Before Harry Potter, Adrian Mole was perhaps the most
famous adolescent in the UK. In 2015, this book was selected as the best young people’s

book to reflect the decade in which it was published, and came to the stage as a musical.

IF there are students who have already studied 7The Secret Diary, 1 will provide an

alternative text for them to study.

I will send you each a dictionary of cultural references and slang at the beginning of the
semester so that you will be able to recognize various topics as they arise in the text.
Below is a short introduction to a “tool for close reading” that will help you to identify
various topics in the text and how they intersect. I will also send guiding questions to

help you identify key themes as you read. The story is set Leicestershire, north of London.

@ FEFZEBLE The primary goals of this course are to:
e Dbuild up speed-reading skills;
e use tools with which to analyze literary forms (including film);

e learn how to discuss literature and literary criticism in written formj;
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consider to what extent young adult literature may reflect the social and

political climate of its time;

@ :FFFHE Assignments

a)

b)

c)
d)

e)

[ZFRH1%E] Preparation for assignment #1, due on, May 9, 2022.
If you want to take this class please send me an email immediately so that I can
send you a Tool for Close Reading to help you prepare.
Briefly describe your reading of other British literature and your current
interest in British literature.
Write a short description of your area of focus for your MA program.
If possible, watch a little of the video of Adrian’s Diary on youtube to get a sense
of the context: https://www.youtube.com/watch?v=BI6 ERjumAvw
Read the first 2 months (January & February) of 7he Secret Diary by Sue

Townsend as fast as you can. Consider how Family, Gender, Economics/Class,
Nation/Race, and History appear in the story. Write a brief impression of the

story so far, noting any difficulties you have with understanding the text.

After you submit your first assignment, you will receive a letter of feedback and

instructions on how to approach the next assignment, how to revise your writing, and

further resources for self-study. We will sometimes meet online so that you can share

your ideas (dates to be decided with the whole class).

#2 June 6, 2022

1.
2.

Read the next 3 months (March, April, May).
Use the Tool for Close Reading to identify aspects of Family and Economics in
the text. Please refer to some of the sources I have offered you from other

critics.

#3 July 18 2022

1.
3.

Read June, July, August.

Choose one theme in the story — economics, family, gender, nation, or history —
and explain how it appears in the story. Use quotations from the story to
support your points and please refer to some of the sources I have offered you

from other critics.

Further assignments will be sent to you individually, linking to your area of MA study
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where possible. Assignments will be due: #4 September 12, 2021; #5 October 24, 2020;
#6 December 12, 2022.

Preparation & Review
After you submit your first assignment, you will receive feedback and instructions on
how to approach the next assignment, how to revise your writing, and further resources

for self-study.

How best to approach assignments:

1. Use the guiding questions I send to you to help you focus on the key points in
each chapter.

2. Consider where economics/class, family, history, nation/race and gender appear
throughout the story.

3. Read about the author and the public/scholarly response to the book.

4. Check the Resources offered below. Use comments by other writers, scholars, or
the public to support your opinions (or contrast with your opinions) when you

write your papers.

® H5ER Examination: None

® EIME S 1E Evaluation: Will be based on the development of skills, quality of
critical papers and their reference to outside sources!literary criticism and a final

critical paper by each student.

® 2% ik Resources
e Adrian Mole on youtube: https://www.youtube.com/watch?v=BI6 ERjumAvw

(though the accents may be difficult to grasp, the video will give you some
visual background on the homes, streets, fashions, etc.)

e About author, Sue Townsend: http://www.bbc.com/news/entertainment-arts-
26982680

e Comments by people in the UK about Sue Townsend’s work, “A Lone Voice, a

Humanist, and a Genius™ http://www.theguardian.com/books/2014/apr/11/sue-

townsend-lone-voice-humanist-genius

e An early review: Campbell, Peter. “Adrian” in London Review of Books, Vol. 7
No. 21 -5 December 1985, 18. http:/www.lrb.co.uk/v07/n21/peter-

campbell/adrian
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e A review of the book in 2009:
http//www.booklore.co.uk/PastReviews/TownsendSue/TheSecretDiaryOfAdrian
Mole/TheSecretDiaryOfAdrianMoleReview.htm

e Best quotes from Adrian: http://www.dailyedge.ie/adrian-mole-quotes-1409706-

Apr2014/
e A review of the musical: http://www.theguardian.com/stage/2015/mar/18/the-

secret-diary-of-adrian-mole-aged-13-three-quarters-review-musical

e Hogan, Walter. Humor in Young Adult Literature’ A Time to Laugh. Maryland,
Toronto & Oxford: Scarecrow Press, 2005.

e OWL Purdue Online writing lab: “Writing in Literature” offers helpful hints
about how to write about literature.

https://owl.english.purdue.edu/owl/section/4/17/

e For writing papers, check the MLA formatting and style guide:

https://owl.english.purdue.edu/owl/resource/747/01/ Please view the sample

MLA paper and follow the example in your writing.

e Gale Literary Criticism online: https://www.gale.com/databases/literature-

criticism

@® Textbook
Sue Townsend. The Secret Diary of Adrian Mole Aged 13 % Harper-Tempest, 2003.
(Also available on Kindle.)

AXYACFEFFE
Studies in English Literature I

HYHE Karen L. Campbell

B 4

@® Course Description

We will read Small Island by Andrea Levy and think about how fiction is a way
in to other cultures. Students will be asked to think of themselves as anthropologists,
becoming immersed in two different cultures. They will also read commentary on and
reviews of Levy’s work and integrate these into their assignment papers.

Andrea Levy’s Small Island is an example of the newer literature that has
emerged from multicultural Britain. It is a story of Jamaican immigrants to the UK,

many of whom had loyally fought for Britain during the 2nd World War, and who return
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with their families in the 1950s to find that the idealized “home country,” Britain, is far
from the paradise they’d been taught to imagine.

Four narrators — two British born, two Jamaican born — tell the story from their
different perspectives and experiences. Young Jamaican Gilbert Joseph, who'd fought for
Britain during the war, returns to the UK on the 1948 voyage of the Empire Windrush.
His wife, Hortense Roberts, a proud teacher, later joins him. They lodge in English
woman Queenie’s boarding house until Queenie’s husband Bernard — missing since the

war — suddenly appears.

Andrea Levy’s parents were immigrants to Britain from Jamaica. Levy skillfully shows
the pain of facing discrimination in finding homes and jobs but perhaps also a range of

other emotions and languages in her characters as they meet, and sometimes clash.

Students who have already studied this book may request a different text. Just email me

and we will set up different readings.

@ FEEEZEEME Goals

e To develop an understanding of the growing ethnic diversity of Britain after
the 2m World War and how this is reflected in this particular example of
second generation “immigrant literature.”

e To learn how to critically review and discuss a novel, and place themes in
their historical, political and cultural context.

e To learn how to use other scholars’ criticism in your critical writing so as to
create a scholarly conversation on the topic.

e To develop an appreciation of the irony of language and of

miscommunication as expressed in this book.

Potential Areas of Inquiry/Background Information
Historical Context: The British Empire Exhibition (1924 - 1925) was intended to bring
together all 58 countries of the British Empire. Following the 2rd World War, immigrants
from Britain’s now crumbling empire came to Britain to help rebuild the crushed nation
and although Britain had always been a nation of immigrants, now there were many
more peoples of color entering the country and notions of “race” began to unsettle both

assumptions about national identity and to change the supposed “culture” of Britain.

British/English Literature: What is it? What constitutes “English” literature today? Who
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are the writers whose work reflect the many cultures that constitute Britain? In this

postcolonial world who does English belong to? (Does it belong anywhere at all??)

Language: Irony and humor appear in the miscommunications that happen between the
different “englishes” of the Jamaican and English characters. This raises questions as to
a) whether there isan “authentic” English Language; and b) how cultures and languages

intermingle to enrich and inform each other.

Culture: How does literature reflect or mirror culture and challenge the assumptions of
each generation in this particular novel? What notions of “British Culture” seem to

emerge in this story?

Human hopes, dreams and aspirations: A number of the characters had great hopes for
their lives. Each person deals with disappointment differently. How realistic — even

universal — is Levy’s portrayal of these individuals?

Identity: Jamaican-British scholar, Stuart Hall, has often been seen as a leading thinker
on the topic of identity — though he maintained that it is impossible to claim just one
identity since his family had ancestors who were English, Portuguese, East Indian,
African... How do ideas of identity seem to appear in this book — in comparison with

other novels you have read?

@ #&=FHE Assignments — if you sign up for this course, please send me an email
immediately so that I can send you a chapter guide.
1. May 10, 2022.
a) Briefly describe your experience reading British literature and your current interests
in British literature.
b) Write a brief overview of your plans for your MA thesis.
b) Read and summarize Queenie’s childhood memory of visiting the British Empire
Exhibition in “Prologue” (the 1st chapter) and chapters 1-3 of Small Island. Consider
these questions:

e What impression do you get of Queenie when she was a child?

e  What’s your impression of Hortense’s character? How does Britain disappoint

her? What class does she consider herself to be in?
e What do you think about Gilbert’s character? And his relationship with

Hortense?
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e How friendly is Queenie? What is Queenie’s house like?

e What differences in class do you notice?

@® 5 Examination: None.

® =E{1%Y To prepare for your 1st assignment, May 16t  Try to view some of the
BBC film Small Island so that you can get a visual sense of the different
environments in both Britain and Jamaica in the 1930s and 1950s. (See BBC’s
Small Island excerpt on Youtube: https://www.voutube.com/watch?v=u_s1dhQ5Pzo
or check Amazon for the DVD.)

Check out some of the resources listed below in order to familiarize yourself with the
significance of Andrea Levy’s work, as well as cultural contexts, such as the British

Empire Exhibition of 1924-1925.

Other assignments: After you submit your first assignment, you will receive a letter of
feedback and instructions on how to approach assignments, how to revise your writing,
and further resources for self-study. The class will sometimes meet online so that you
can share your ideas. The next assignments will be due on:

#2: June 20th, #3: July 25th, #4: Sept.19th, #5: November 7tb; and #6: December 26th, 2022,

Preparation & Review
After you submit your first assignment, you will receive feedback and instructions on
how to approach the next assignment, how to revise your writing, and further resources

for self-study.

@ FAEFLE 51 Evaluation: Will be based on the development of skills, quality of

critical papers, and a final paper by each student.

@® =% it Recommended Resources
e The British Empire Exhibition held in Wembley, London, UK in 1924 &
1925. (See: http://en.wikipedia.org/wiki/British Empire Exhibition +

http://www.20thcenturylondon.org.uk/british-empire-exhibitions-1924-
1925
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e  Windrush, the famous ship: Find out more about this ship and its
passengers at the BBC website:
http://www.bbc.co.uk/history/british/modern/windrush 01.shtml

Andrea Levy’s website: http://www.andrealevy.co.uk/index.php (Extracts of

all her novels — Every Light in the House Burnin’(1994), Never Far from
Nowhere (1996), Fruit of the Lemon (1999), Small Island (2004), The Long
Song (2010) — and reviews of her work are available here.)

Baxter, Jeanette and David James (Eds.). (2014). Andrea Levy:
Contemporary critical perspectives. London: Bloomsbury. (Essays on her
work.)

Andrea Levy reading from her book Small Island
http://www.theguardian.com/books/audio/2011/jan/31/book-club-podcast-

andrea-levy
Interview with Levy by Gary Younge of The Guardian Newspaper:

http:!//[www.theguardian.com/books/2010/jan/30/andrea-levy-long-song-

interview
Levy thinking about how she came to write Small Island:
https://www.theguardian.com/books/2011/jan/22/book-club-week-three-

small-i1sland

A review of Levy’s work: https://politicsandculture.org/2010/08/17/review-of-

andrea-levy-small-island-2/

Prof. John Mullan reflects on the book:
https://www.theguardian.com/books/2011/jan/08/small-island-andrea-levy-
bookclub & https://www.theguardian.com/books/2011/jan/29/book-club-

andrea-levy-island and here on the language:

https://www.theguardian.com/books/2011/jan/15/book-club-small-island-

week-two
Slater, Rachel. (2010, Aug.17). Review of Andrea Levy, Small island, 2010.
Retrieved https:/politicsandculture.org/2010/08/17/review-of-andrea-levy-

small-i1sland-2/

Andermahr, Sonya. Decolonizing cultural memory in Andrea Levy’s Small
Island. Journal of Postcolonial Writing, 55 (4), 2019. Accessed:
https://www.tandfonline.com/doi/full/10.1080/17449855.2019.1633554

British Slang online learning:

http://www.pbs.org/wgbh/masterpiece/teeth/ei slang.html
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o Film: Small Island. Dir. John Alexander. Perf. Naomie Harris, Hugh
Quarshie, Terence Frish, Ruth Wilson, Benedict Cumberbatch. BBC. 2009
TV Movie. (Available online)

e OWL Purdue Online writing lab: “Writing in Literature” offers helpful hints
about how to write about literature.

https://owl.english.purdue.edu/owl/section/4/17/

e Gale Literary Criticism online: https://www.gale.com/databases/literature-
criticism

e Key terms in Postcolonial Theory:
http://www3.dbu.edu/mitchell/postcold.htm

@® 7 Ap Textbook
Levy, Andrea. Small Island. New York: Picador, 2004. (Also available on Kindle.)
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Intercultural Communication

B 4

HYUHB Mary Angeline Da-anoy

@® Course Description

Cross-cultural communication is a springboard for future learning and intercultural
understanding. How can one translate and communicate culture? It is a purging
question that cross-cultural communication aims to tackle, understand, and transcend,
rather than resolve. As culture is intangible and subjective, the appropriate question the
course tries to tackle is: how is culture translated into thoughts, ideas, opinions, and
actions (individual and collective) using symbols, commonly known as language (verbal
and non-verbal)? How are these symbols received, interpreted, and responded to by social
actors from multicultural backgrounds?

The course approaches cross-cultural communication from diverse perspectives,
scrutinizing common, as well as diverging patterns using several cross-cultural case

studies from selected resources listed below.

@® Main Goals of Course

(1) To introduce students to relevant theories and concepts such as multiculturalism,

ethnicity, globalization, and intercultural and cross-cultural communication;

(2) To encourage awareness and understanding of one’s culture and that of a multitude

of other cultures;

(3) To develop critical thinking and cross-cultural-sensitivity for effective intercultural

communication.

(4) To enable students to come up with workable research project of their choice.

@® Course Schedule
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(1) Complete the required readings, submit a one-page reflective response to the
(chapter) reading, minimum of one-page A4 size paper, Times New Roman,12-font
size. This will be used as a discussion material in class. A student or two will be
assigned a particular chapter each week as the main discussant/s. You will be given

other optional projects and/or a comprehensive test.

@® Assignments & Due Dates

(1) On the orientation day you will receive the schedule of tasks, assigned reading which

covers a chapter of a book for weekly discussions from the 2nd week to the 7th week.

(2) On the 8th week, start the conceptualization of a mini-research project proposal on
the topic of your choice approved by the instructor. You will be asked to write a two-

page proposal and discuss the proposal by the 10tk week.

(3) From the 11t» week, you will work on your research and discuss the research progress

in class. Consultations can also be done online using Teams or CSS.

(4) On the 14th and 15th week, students are required to present one-page abstract of: 1.)

Research findings 2.) Conclusions and Recommendations

(5) The completed project is due on the 2nd week of January, 5 pages, A4 size paper,

Times New Roman, 12-font size

@® Examination

Optional: A comprehensive test will be given at the end of the semester for those who

may not opt for a research project.

@® Preparation & Review

Investing on your best effort matters. This means studying independently outside the
class. In addition, familiarization with the basic and relevant concepts and principles
is crucial given that as future academics, you will refer to these concepts and principles
more often. Once equipped with pertinent basic knowledge and principles, apply
critical thinking in assessing diverse readings and daily cross-cultural experiences and

encounters, and be able to formulate your own insights from common as well as diverging
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patterns.

@ Textbook

Francisca O. Norales, (2006) Cross-Cultural Communication: Concepts, Cases, and
Challenges, Cambria Press, Youngstown New York.
ISBN10: 0-9773567-3-6

@® Other References

Thomas L. Warren (2006) Cross-Cultural Communication- Perspectives in Theory and
Practice, Routledge, London and New York.
Students can access books from the library or can make copies. Other references will be

announced 1n class.

@® Evaluation

Completion of assigned readings, reflection paper, and discussion 50%

Completion of research proposal and research output and presentation 50%

B SRR SmT A

Second Language Acquisition

B 4

HYHE Alun Roger

@® Course Description

This course presents students with the latest understanding of how second languages
are acquired and taught. Key concepts surrounding second language acquisition (SLA)
will be introduced via a Content and Language Integrated Learning (CLIL) approach.
As such, the course provides students with the opportunity to discuss how current SLA
theory can inform L2 teaching. While the target audience for this course might appear
to be current/prospective L2 teachers (or education stakeholders), the course also
provides opportunity for individual students of language to reflect on their own learning

experiences and behaviours within a more explicitly theoretical framework.
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@® Course Objectives

Through reading of the course textbook and completion of the required study tasks
students will:

1. Gain an awareness of the multidimensional nature of SLA theory and research.

Students will be introduced to SLA via a transdisciplinary framework involving

eight distinct themes.

2. Acquire the knowledge and language surrounding these eight key themes and
be given the opportunity for recycling of these words and concepts as well as

discussion of them via academic assignments.

3. Produce pre-recorded academic presentations for discussion between course
members. This presents students with an opportunity to “dip their toes” into

the academic conference experience (using their L2).

4. Reflect on teaching practice (either personally, locally, or as national policy)
particularly from the point of view of two key themes: socio-cultural ideology

and instructional expectations.

@® Course Requirements (assignments and due dates)

Students will submit X assignments to the Microsoft Teams group. Specific assignment
requirements will be detailed in the instructions in the Teams group. However, in
principle, essays should be around 800 words, presentations should be up to 10 minutes.
Students will also be asked to view other students’ presentations, offering discussions

and critique in a non-live setting (to simulate a conference Q and A).

It is very important for students to write their essays and prepare their speech scripts
in their own words. Where other researchers’ ideas, expressions or data are used it
must be clearly cited and referenced. Plagiarism is a serious issue in academic work,
please avoid it.

The course schedule is as follows:

Assignment #1 due May 20tk

Assignment #2 due June 24th
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Assignment #3 due July 22nd

Assignment #4 due September 23rd

Assignment #5 due October 28th

Assignment #6 due November 25tk

Assignment #7 due December 23rd

Assignment #8 due January 20tk

Each assignment will offer students an option of 2 or 3 topic questions to try and address
a variety of student preferences or language learning/teaching experiences. More details
of the assignments will be released on the course Teams page but as an example,
Assignment one is:

FRead chapters 1 and 2 and then prepare a I10-minute pre-recorded PowerPoint

presentation on one of the topics from one of the archetypes below (you do not need to be
a researcher to try the research option!):

For teachers: Summarise 3 key points discussed in chapters 1 and 2 for a new ALT who
1s joining your school. In what ways has your teaching experience aligned or diverged
from these current understandings of language learning? Why? Do Japanese research or

educational philosophies differ from what you have read? If so, how?

For theorists: Research more about the concept of translanguaging (use the references
in the textbook and/or internet resources). Summarise 3 key points or studies and their
findings and also provide an explanation of examples of translanguaging that occur in

Japan.

For researchers: Observe a daily interaction that occurs in everyday Japanese life (e.g.,
ordering a drink in a coftee shop, going out for dinner with co-workers/boss after work,
chatting with friends over lunch etc.). Observe a few of these interactions across different
groups of people. What linguistic constructions and semiotic resources did they use?
What appeared to be the intent or function of those actions? Also how did the process of

analysing a social interaction expand your own meaning-making repertoires?

® Exam

Assessment of students in this course is based upon the on-going course assignments.

There 1s no final exam.

@ Preparation and Review
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This course and its required assignments will be administered by Microsoft Teams.
Please familiarise yourself with this software. Once enrolled on the course students

should email the teacher (aroger@ngu.ac.ijp) to ask for the Microsoft TEAMS course code.

Some of the assignments will require you to prepare and submit a presentation.
Therefore, students should familiarise themselves with a suitable program (e.g.,
PowerPoint) and learn how to record their voice and make suitably visual slides.

Other assignments will require students to draft an essay. Essay style and format should
follow APA 7th edition conventions. Please refer to the relevant websites/materials in
the resources section below to familiarise yourself with the correct conventions for in-
text citation, reference lists, figure/table labels etc. If you have access to a reference
managing software it may be worth also familiarising yourself with that program, but

these cost money. Purchase of one is entirely optional 1 have provided links to (free)

online alternatives which may be of some use (see the resources section below). It is
possible to compile a reference list manually for each essay, but this may be more time-

consuming.

@® Resources

APA manual (costs money):

https://apastyle.apa.org/products/publication-manual-7th-edition

APA citation/referencing conventions (free web resources):

https://owl.purdue.edu/owl/research and citation/apa style/apa formatting and style

guide/apa _changes 7th _edition.html

https://www.scribbr.com/apa-style/apa-seventh-edition-changes/

Online citation generators:

https://www.scribbr.com/apa-citation-generator/

https://www.citethisforme.com/apa/source-type

https://www.citationmachine.net/apa

@® Required Textbook

Hall, J. K. (2019) Essentials of SLA for L2 teachers: A transdisciplinary framework.
Routledge. https://doi.org/10.4324/9781315181271

@ References
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American Psychological Association. (2020). Publication manual of the American

Psychological Association (7% ed.). https://doi.org/10.1037/0000165-000

Tomlinson, B. & Masuhara, H. (2021). SLA Applied: Connecting theory and practice.

Cambridge University Press

@® Evaluation

All eight assessments (both pre-recorded presentations and essays) will be assessed on
the merits of their academic content. Feedback and recommendations will also be
provided to both help the student improve in the next assignment but also broaden their

critical approach to the issues.
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This is a two year course for students who plan to write a thesis about a linguistic topic
related to English language teaching. Possible topics include those in the general areas of:
applied linguistics, discourse analysis, conversation analysis, classroom interaction,

sociolinguistics, corpus linguistics or genre studies.

@ The main goals of the course :

The objective of this course is to train students to design and carry out research in the
area of English education. This includes planning research, locating relevant research
materials, selecting an appropriate methodology, collecting data, reporting results, and

organizing and discussing the implications of one’s results.

@® Course schedule :

In the second semester of the first year, students will draft a proposal for their thesis
which will include a statement of their research question(s), a summary of the theory or
concepts on which their research will be based, a description of the data to be used, and a
description of the research methodology. Based on this proposal, students will prepare an
outline for their thesis. The outline will indicate the number of chapters and the general

content of each chapter.

During the second year students should follow the basic schedule below:

May 1s:: Completed outline due. The outline should be about 3 pages in length and should
include: research questions, list of related research, description of data, description of
research method, expected results, and description of thesis organization (How many
chapters? What will each chapter contain?)

June 15:  Submit summary of previous related research (5+ pages)

July 1s:  Submit descriptions of data and method (5+ pages)

Sept. 1:  Submit draft of results section (5+) pages

Oct. 1s:  Submit draft of discussion section (5+ pages)

Nov. 12 Submit draft of conclusion and introduction chapters (5+ pages)

Dec. 1st:  Submit draft of complete thesis

Jan. 9%:  Submit final draft of complete thesis

Schooling sessions will include the following topics:

a. Overview of thesis structure and writing process
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Questionnaire design and use

c. Use of interview data

d. Use of corpora to study language use

e. Reporting the research of others and their points of view
f.  Use of citations and APA format for references

g. Self-editing and revising techniques

Notes:

1. Ttisvery important to begin writing early and to follow the thesis writing schedule outlined
above.

2. Students should consult the advisor often and send him written work at regular intervals.
Students can contact the advisor via e-mail and can also make arrangements to meet at
times that they are in Nagoya.

3. Itisimportant to remember that writing a thesis is a process which involves much revising

and rewriting. Be sure to allow enough time for rewriting.

@ Preparation and review:

Students are advised to prepare for this course by identifying an area of research and, if
possible, an appropriate topic before beginning the course. It is possible to change the topic
later, but considering the area carefully and choosing an appropriate topic helps make things
go smoothly. It is also important for students to review the topics and discussions covered

in the schooling sessions in order to make use of them in their thesis research.

@® Required textbook:

There is no required textbook.

@® References:

The instructor will recommend relevant books and articles based on the student’s area of

interest.

@® Evaluation:
Based on the quality of the completed thesis.
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